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Introduction
Occupational therapists (OTs) are not currently fully participating in
providing transition-related services to students with disabilities."
OTs are outlined as related-service providers able to provide
interventions to help students access the school curriculum and
transition-related activities.?
OTs are uniquely situated to fill gaps in transition services and provide
quality interventions for greater success in post-secondary transition
areas.3*®
Self-determination is the best predictor of successful transition to
adulthood for students with disabilities.®
Self-determination is defined as volitional behavior ¢ or “the ability to
act as a causal agent in one’s life.””
Self-determination is linked to greater post-secondary outcomes 2 years
post graduation in all areas of transition 7 and increased quality of life 8
Little evidence exists for successful interventions for students with
learning disabilities (LD) or emotional behavioral disorders (EBD).
The Whose Future Is It Anyway? program is one evidence-based program
to teach self-determination skills.?

Capstone Background and Methods
14-Week Doctoral Capstone Project at Compadre Academy, Tempe, AZ.

Program implementation and evaluation of the 36-session *Whose
Future Is It Anyway? ° program for 6 students (N=6) with LD and EBD.
Assessed pre- and post-intervention self-determination skills using
72-question *Arc’s Self-Determination Scale (Arc’s SDS).°

Completed 20-question *Self-Determination Analog Scale
post-intervention to compare student perceptions about knowledge and
use of various self-determined skills.

This project was approved by the A.T. Still University Arizona IRB.

Results

Study Group Scores on Arc’s SDS Pre-Test vs. Post-Test

Autonomy Self- Psychological Self- Self-
Regulation | Empowerment | Realization Determination
Total
48.83 11.33 14.50 11.33 86.00
60.83 14.67 13.67 11.33 100.50
p=.36 p=.13 p=.55 p=1.0 p=.35

Change in Knowledge of and Participation in
Self-Determination Activities

Knowledge of
Self-Determination
IEPs
Transition Plan

Use of Self-Determination:
At School
At Home
In Communication
For Realistic Goal Setting
Leading [EP Meelings

Discussion
At baseline, students without disabilities scored higher in
self-determination skills than students with disabilities.

e After program implementation, students with disabilities scored much

more similarly to their peers.

Students with disabilities reported a statistically significant increase
in knowledge of self-determination, IEPs, and goal setting and use of
skills at school, during communication, and in leading IEP meetings.
Students were observed to develop a more positive disability lens, take
on a more active role in IEP meetings, advocate for IEP/transition plan
changes, set more realistic goals, and initiate asking for help in the
classroom.

p<.05=statistically significant

Conclusion
The Whose Future Is It Anyway? program is one, quality
self-determination intervention for OTs to implement with students
with LD or EBD.
Self-determination training increased students’ self-determination soft
skills while in high school.
Additional materials are needed to supplement realistic goal-setting.

Study Limitations Opportunities for Future
e Sample Size Research
e Diversity e Larger Scale Study
e Attendance e Add Parent/Teacher Measures
e Cell Phones and Headphones e Follow Student Outcomes
e Time Post-Graduation

*Program Table of Contents, Assessme
and References available as a handout.

nt Sample Questions, Analog Scale,

Implications for OT Practice

OTs can and should be a part of transition teams.

OTs should evaluate transition-aged students that were previously
discharged from services or never received OT for barriers to
successful transition.

OTs can provide individual or small group self-determination
instruction to students with LD and EBD.

OTs can continue to promote/ solidify their role on transition teams.
OTs should advocate for additional funding and personnel to fulfill
additional roles in transition.




Whose Future Is It Asnyway? Program Table of

Contents

Section 1: Getting to know you
Session 1: The planning meeting
Session 2: Choosing people to attend
Session 3: Your preferences & interests
Session 4: Disabilities
Session 5: Your unique learning needs
Session 6: Supports

Section2: Making DeciSions ;. :.ciusiuisaiiiaamaiimisssminian g
Session 7: Introduction to DO IT!
Role play script A & Applying DO IT!
Role play script B & Applying DO IT!
Session 8: Steps 1 &2 of DO IT!
Session 9: Steps 3 &4 of DO IT!
Session 10: Using DO IT!
Session 11: Real life stories to use DO IT!
Session 12: Giving informed corsent

Section 5: Communicating (or: I thought you said she said he said?) .......

Session 25: Communicating in small groups
Session 26: Body language and assertiveness
Session 27: Advocating and appealing
Session 28: Timing and persuasion

Session 29: Keeping your ideas out there
Session 30: Listening and the team

Section 6: Thank You, Honorable Chairperson................ccccceeeees

Section 3: How to Get What You Need, Sec. 101.....................

Session 13: Community resources in your plan
Session 14: Community resources for work
Session 15: Community resources for more school
Session 16: Community resources for living
Session 17: Community resources for fun

Session 18: Community resources you want

Section 4: Goals, Objectives, and the Future............c.cccoeeeeiiiiinnnnnns

Session 19: Identifying goals in your plan
Session 20: Identifying goals for work
Session 21: Identifying goals for more school
Session 22: Identifying goals for living
Session 23: Identifying goals for fun

Session 24: Keeping track of your goals

Session 31: Different kinds of meetings
Session 32: Step to planning a meeting
Session 33: Being a good team member
Session 34: Managing the meeting
Session 35: Sessions 1-18 review
Session 36: Sessions 19-34 review



Arc’s Self-Determination Scale Sample Questions

1C. Acting on the basis of preferences, beliefs, interests and abilities: Recreational and leisure time 1C. Subtotal
11. | do free time activities based | do not even if | have the | do sometimes when | have | do most of the time | have | do every time | have
on my interests. D‘*"m’ Dlheehawe D\Mchmee (s

P, s | do not even if | have the | do somet| hen | h | di st of the ti Ih ) t | he

12 : .Laent:ce]gkend activities that chance 2 D the CY’IE\“I’:CEEmeS il D lheocrx‘g:cg fesoe e D lh?c?\‘:’lenr(y‘.e‘me o

13. | am involved in | do not even if | have the Idosomcﬂmeswhenlhuve | do most of the time | have | do every time | have
Autonomy oot aimed actvites, | chaee (e O] edanse (e

14. My friends and | choose lcgg”nczl even if | have the :hdeoc:;.;‘%mnggmes when | have :h%ocrnggz:gl the time | have D :hdeoc%vaenrgélme | have

activities that we want to do.
| do not even if | have the mmmlhm | do most of the time | have | do time | have
15. :,:'“:mb“n:" notes or tatkon [ ] cfgre! [ ]e L] aechance [ | e chents

friends and family.
16. | listen to music that | like ::;3,0""_0‘ even if | have the D thdU sorzenmes when | have D llhdeccr;‘\ors‘l of the time | have D :n(?c%\lznrzgnme | have

39. Where do you want to live after you graduate?

33. Beginning: You are sitting in a planning meeting with your parents
and teachers. You want to take a class where you can learn to work [_] 1 have not planned for that yet.
as a cashier in a store. Your parents want you to take the Family and [:] | want to live

Child Care class. You can only take one of the classes.
List four things you should do to meet this goal:

Middle: i

Self-Regulation Z
0. Where do you want to work after you graduate?

,:] | have not planned for that yet.

D | want to work_

List four things you should do to meet this goal:

Ending: The story ends with you taking a vocational class where you
1)

will learn to be a cashier.
Story Score g;

4)___



Arc’'s SDS Sample Questions (Continued)

61. | can like people even if
| don't agree with them.

Psychological
Empowerment

Agree Don't agree

42 D | usually do what my friends want... or

D | tell my friends if they are doing something | don't
want to do.

62. | am afraid of doing
things wrong.

Agree Don't agree

63. It is better to be yourself
than to be popular.

Agree Don't agree

43 | tell others when | have new or different ideas
or opinions... or

D | usually agree with other peoples' opinions or ideas.

44 D | usually agree with people when they tell me | can't do
something... or
D | tell people when | think | can do something that they
tell me | can't.

Self-Realization



Participant Code: Date:

Rate the following on a scale of 1 to 10 where 1 is no knowledge at all and 10 is that you
know everything about it.

1. Prior to this class, | would rate my k ledge of self-
d, 2 3 4 5! 6 7 8 9 10

Don’t know about/understand it Know all about it
2. After this class, | would rate my k ledge of self-
1 2 3 4 5 6 7 8 9 10
Don’t know about/understand it Know all about it

3. Prior to this class, | would rate my knowledge of IEPs:
1 2 3 4 5 6 7 8 9 10
Don’t know about/understand it Know all about it

4. After this class, | would rate my knowledge of IEPs:
- 2 3 4 5 6 7 8 9 10
Don’t know about/understand it Know all about it

5. Prior to this class, | would rate my knowledge of my own transition plan:
1 2 3 4 5 6 7 8 9 10
Don’t know about/understand it Know all about it

6. After this class, | would rate my knowledge of my own transition plan:
1 2 3 4 5 6 7 8 9 10
Don’t know about/understand it Know all about it

7. Prior to this class, | would rate my knowledge of making decisions:
1 2 3 4 2 6 7 8 9 10
Don’t know about/understand it Know all about it

8. After this class, | would rate my knowledge of making decisions:
1 2 3 4 5 6 7 8 9 10
Don’t know about/understand it Know all about it

9. Prior to this class, | would rate my knowledge of settings goals for myself:
3 2 3 4 5 6 7 8 9 10
Don’t know about/understand it Know all about it

10. After this class | would rate my knowledge of setting goals for myself:
- 2 3 4 5 6 ¥ 8 9 10
Don’t know about/understand it Know all about it

Self-Determination Analog Scale

Participant Code: Date:

Rate the following on a scale of 1 to 10 where 1 is do not agree at all and 10 is that you
completely agree.

1. Prior to this class, | used self-determination skills at school.
1 2 3 4 5 6 7 8 9 10
Do not agree Completely Agree

2. After this class, | use self-determination skills at school.
| 2 3 a4 L 6 7 8 9 10
Do not agree Completely Agree

3. Prior to this class, | used self-determination skills at home.
1 2 3 4 5 6 7 8 9 10
Do not agree Completely Agree

4. After this class, | use self-determination skills at home.
a2 & 3 4 5 6 7 8 9 10

Do not agree Completely Agree
5. Prior to this class, | used good skills in

< 2 3 4 5 6 7 8 9 10
Do not agree Completely Agree
6. After this class, | use good ion skills in

1 2 3 4 L) 6 7 8 9 10
Do not agree Completely Agree

7. Prior to this class, | had realistic goals for myself.
1 2 3 4 L 6 7 8 9 10
Do not agree Completely Agree

8. After this class, | have realistic goals for myself.
< 8 2 3 4 5 6 7 8 9 10
Do not agree Completely Agree

9. Prior to this class, | led my IEP meetings.
1 2 3 4 5 6 7 8 9 10
Do not agree Completely Agree

10. After this class, | will lead my IEP meetings.
1 2 3 4 S 6 b 8 9 10
Do not agree Completely Agree
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